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Woolton High School 

Assessment, Teaching and Learning Policy 2016-17 

 

This policy should be read alongside the school’s behaviour policy and the 

assessment, recording and reporting policy, in particular the school’s 

guidance in respect of AFL which is at the heart of best practice. 

    

At Woolton High School, we aim to provide an environment where every 

individual is treated with respect and dignity: an environment where all pupils 

are motivated to achieve their full potential through a stimulating, practical 

and challenging curriculum. 

 

We believe that learning is a continuous process which involves acquiring 

knowledge, skills and concepts, as well as developing positive attitudes.  We 

believe that the purpose of stimulating and motivational teaching is to 

promote active and reflective learners who are better prepared to meet the 

demands of adult life. 

 

 

Curriculum, learning, teaching and assessment  

 

1. Our pupils broadly follow the national curriculum relative to their age 

and stage. 

2. We assess pupils on entry using prior attainment data, teacher 

assessment and standardised scores for reading and spelling. We ensure we 

have ‘good’ data by internal and external moderation. We also scrutinise 

predictions v actual outcomes and cross reference this with learning walks 

and book trawls. In 2016-2017 we will be adopting the New Levels approach 

and developing a KS3 curriculum that is focussed on a pathways approach 

to preparing pupils for public examinations. 

3. Marking – (see page 3) pupils must be able to interact with the marking 

and we expect that pupils will have made every effort to correct their errors 

and demonstrate progress through their evidence of learning log. This will 

give pupils an understanding of what they need to do to improve. This will link 

to the whole school literacy and numeracy marking policy. 

 4. We collect attainment data at the start of beginning and end of each 

term. We collect progress data in the form of AOB every three weeks. 

5. We work on a CAUSE model for all our data from the ABCDES’s model. 

We COLLECT, ANALYSE, USE, SHARE and EVALUATE our data from 

ATTENDANCE, BEHAVIOUR, CURRICULUM LEARNING AND TEACHING, DATA 

FROM ACHIEVEMENT OUTCOMES, ENRICHMENT and SAFETY. This is information 

is used to help our pupils to be safe, calm, happy and making progress. It is 
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shared with all teachers at termly progress meetings on an individual basis, 

with all each house team and senior management team meeting and 

universally at multi-agency, governors and strategic leadership meetings. 

6. Within the class rooms and books pupils must have assessment for 

learning resources that will enable them to make progress. 

7. Teaching assistants must be aware of the learning requirements and 

teaching strategies for the children in each class. Wherever possible, 

teaching assistants should be used to directly impact on learning. 

9. Praise must be a key feature of each lesson and teachers must use the 

school Smiley system explicitly throughout the lesson. 

10. Teachers will be observed and there will be a learning walk each half 

term. Strengths and Weaknesses will be identified and used to inform the CPD 

programme. The CPD format follows recommended practice and is linked to 

the Teacher standards and for TA’s. The review takes place in July and 

informs the target setting process for the following year. A progress review is 

then conducted each term. 

Teaching and learning 

We believe that we should teach the way a child may learn and as such we 

ensure a consistency of approach by using an approach called STRENGTHS. 

This si a format that was developed to ensure a consistency of delivery and 

learning pedagogy. 

Each lesson should take into account the following : 

 Stickability- the starter and plenary should capture the true essence of 

the lesson. Make sure that pupils are aware of the key aspects of their 

learning journey in your lesson. 

 

 Special- each pupil has an EHC and the recommendations with that 

EHC must be the forefront of each pupil’s ILP within each subject/topic 

and this will inform the method of differentiation.  

 Target/Success criteria- pupils must be very clear about their intended 

learning target and what they need to do to make progress.  

 Relevant- ensure teaching and learning link to interests and examination 

assessment objectives.  

 Engaging- allowing a lesson to develop through effective questioning is 

key. We believe that teachers must allow thinking time for questions 
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and the style of the questioning gives all pupils an opportunity to be 

engaged.  

 Numeracy and Literacy- at every opportunity the school Literacy and 

Numeracy focus and marking policy should be adhered to.  

 Giggle- the best lessons are enjoyed by the teacher and the pupils.  

 The Higher order thinking skills – every opportunity should be made to 

explicitly model learning using the Remember-Understand and Apply 

Model.  

 Have a moral purpose- at every opportunity learning should give pupils 

the opportunity to develop their ability to work with others and make 

good choices.  

 

Marking and assessment 

 

Assessment 

 

All learners are baselined on entry using standardised testing procedures, any 

standardised prior attainment data and examples of work from previous 

schools. All teacher assessments, and examples of pupils work from their 

previous schools are cross-moderated within school and between other 

similar partner schools.   

 

All teachers attend LA Subject Adviser and Awarding body standardisation 

meetings. For BTEC the school is internally and externally monitored and 

verified. 

 

Targets are set by using FFT baseline data, Teacher Assessments, CASPA and 

National progression data expectations wherever appropriate. We begin to 

transition Y6 learners throughout summer term to prepare them for Y7.  

 

Marking 

 

The aim of our marking assessment methodology is to provide a consistent 

approach coupled with the flexibility that the subject content of each 

curriculum area requires.   

 

Our strategy to achieve this is based on the following: 

 

 Teachers must check pupils’ understanding systematically and 

effectively in lessons, offering clearly directed and timely support. 

 

 Teachers provide pupils with incisive feedback, in line with the school’s 

assessment policy, about what pupils can do to improve their 
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knowledge, understanding and skills. The pupils use this feedback 

effectively. 

 

 Teachers embed reading, writing and communication. 

 

 Pupils are eager to know how to improve their learning. They capitalise 

on opportunities to use feedback, written or oral, to improve. 

 

For consistency all evidence of learning must contain the following : 

 

 Target sheet 

 Apply the pink for think and green for good for Literacy, praise, 

reflection and  subject related improvement 

 Use a marking code that indicates support, independent learning etc. 

 Link your marking to Bloom’s Taxonomy 

 Show examples of tracking of formative assessment 

 Highlight where pupils have self-assessed and/or responded to your 

feedback 

 Examples of Summative assessment 

 

 

Special Educational Needs and Difficulties (SEND) Provision 

 

Under the SEND Code of Practice 2014 pupils identified as having a special 

educational need will be considered within one or more of the following 

categories of need: 

 

•Communication and interaction 

•Cognition and learning 

•Social, emotional and mental health difficulties 

•Sensory and/or physical needs 

 

We recognise that young people learn at different rates and that there are 

many factors affecting achievement, including ability, emotional state, age 

and maturity. We understand that some young people, at different times in 

their school career, may experience difficulties which affect their learning 

and behaviour.  We believe that educational inclusion is about equal 

opportunities for all learners, whatever their age, gender, ethnicity, difficulty, 

disability, attainment levels and background. 
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Ofsted perspective and Key points to consider: 

 What are the school priorities? 

The school’s key priorities and actions for improving the quality of teaching 

and learning are in line with the Ofsted recommendations “ Improve 

teaching and learning by making sure that teachers: 

- reinforce what students have achieved and what they need to do to 

improve their work 

- take more care when planning lessons to ensure that what is planned can 

realistically be taught in the time available, rather than skimmed over or 

omitted altogether. 

However, more specifically after conducting the teaching and learning 

meetings with teachers, the focus for this half term will be to embed systems 

within teaching and learning so that: 

 “Assessment information is gathered from looking at what pupils 

already know, understand and can do. Also, that assessment 

information is used to plan appropriate teaching and learning 

strategies, including to identify pupils who are falling behind in their 

learning or who need additional support and that assessment is 

enabling pupils to make good progress and achieve well.” 

How does the school ensure that its judgement of the quality of teaching is 

based upon secure and robust monitoring processes? 

 In the first half term DHT meets with all teaching staff and discusses their 

current performance and plans for that term.  

 The plans are recorded in the school mapping document.  

 The teaching and learning discussions are based on what constitutes 

outstanding practice in the LA observation grid and strong links to the 

teacher standards. This process then informs Performance 

Management meetings with teaching staff. 

 As a result, teaching staff feel able to reflect on and debate the way 

that they teach. By focusing how they are facilitating effective 

learning.  

 The meetings focus on key questions in relation to outstanding practice 

such as the use of discussion to promote learning, independent 

learning, differentiation and support for disabled pupils and those with 

SEN, effective use of teaching assistants, resources, IT and new 

technologies, effective and constructive feedback,(Ensuring all pupils 

know where they are in their learning, what they need to do to 

improve and their subject targets),regular teacher assessments that 

inform lesson planning and additional interventions, collaborative 
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learning, higher order thinking skills that deepen understanding and 

draw upon previous knowledge and experience, pace to promote 

learning, effective monitoring of learning by teachers and support staff 

during the lesson, the quality of teacher’s and support staff questioning 

and the spiritual, moral, social and cultural (SMSC) opportunities and 

messages to help pupils stay safe.  

 Each subject has their own development plan in relation to each of the 

aspects of outstanding practice. As a result, they feel deeply involved 

in their own professional development. This has created a climate in 

which teachers are motivated and trusted to take risks and innovate in 

ways that are right for their pupils.  

 

How is the school addressing a consistent approach to raising expectations in 

relation to satisfactory and inadequate teaching? 

 The second half of each term is when observations are conducted. 

These are conducted by the head teacher, governors and SIP.  

 They have access to the notes and proforma from the teacher 

meetings. This ensures that the HT and governors utilise incisive 

performance management information that leads to professional 

development that encourages, challenges and supports teachers’ 

improvement. 

 They can also then provide feedback that leads to highly effective 

teaching across the school.  

What mechanisms does the school have to promote the sharing of best 

practice and the understanding of what outstanding looks like? 

 All information relating to best practice is shared at each stage of the 

monitoring and quality assurance process. 

 As a result all staff make a positive contribution to the wider life and 

ethos of the school. They develop effective professional relationships 

with colleagues, knowing how and when to draw on advice and 

specialist support through peer observations/discussion, formal 

observations and teaching and learning ‘hubs’ to develop specific 

improvement focuses. 

 As well as informally through Multi-media platforms. 

How does the curriculum ensure there is a balance between developing key 

skills in reading, writing, communication and mathematics whilst providing 

creative learning opportunities? 

 Pupils read widely and often across subjects to a high standard, with 

fluency and comprehension appropriate to their age. Pupils also 
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achieve highly in standardised reading and are working towards the 

Liverpool Readers Quality Mark. 

 Through our pastoral house team approach all teachers and other staff 

have a secure understanding of how a range of factors can inhibit 

pupils’ ability to learn, and how best to overcome these. 

 They demonstrate an awareness of the physical, social and intellectual 

development of children, and know how to adapt teaching to support 

pupils’ education at different stages of development.  

 They have a clear understanding of the needs of all pupils, including 

those with special educational needs; those of high ability; those with 

disabilities; and they are able to use and evaluate distinctive 

approaches to engage and support them. 

 They have consistently high expectations of what each pupil can 

achieve, including most able and disadvantaged pupils. 

 All staff  have a secure understanding of the age group they are 

working with and have relevant subject knowledge that is detailed and 

communicated well to pupils. 

 Our desired outcomes of a constant trend of improvement in relation 

to attendance, behaviour, progress and engagement are monitored 

and mentored on a day to day basis and analysed each half term. 

 Teachers plan and teach well-structured lessons, impart knowledge 

and develop understanding through effective use of lesson time. They 

promote a love of learning and children’s intellectual curiosity.  

 They set homework where appropriate and plan other out-of-class 

activities to consolidate and extend the knowledge and understanding 

that pupils have acquired. 

 

Lesson Observations 

 

 

The templates below will be used by observers to determine the effectiveness 

of any lessons observed, in relation to the Ofsted Inspection Framework, 

September 2012 

There is a grid provided by Liverpool School Improvement Service, a school 

lesson-observation feedback sheet, an exemplar lesson plan and an 

exemplar Target Sheet for pupils. 
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Teacher: Date: Class: Subject: 

Observer: Period: Set: Length of observation:                          (mins) 

 

Areas of 

focus 

What does learning look like? 

 Outstanding Good Satisfactory Inadequate 
Starter High expectations from teacher and 

students engage all in a relevant 
learning activity from the outset with 
a clear link to the intended learning. 

A starter activity provides a purposeful 
start to the lesson which aims to link 
with the intended teaming. 
 

There is a purposeful and clear start to 
the lesson. 
 

Low expectations from teacher and 
students result in a lesson start 
lacking structure and purpose 
 

Learning 

objectives 
Learning objectives are well 
structured, communicated expertly 
and used throughout the lesson to 
focus learning for all students. 

Learning objectives are structured, 
communicated and used to focus 
learning. 
 

Learning objectives are conveyed to 
the students. 
 

Learning objectives are not evident or 
do not inform learning. 
 

Context The students are clear how the 
objectives build on prior learning and 
needs. 
 

The students are clear of the 
objectives' relevance and how the 
lesson fits into the course. 

Some effort is made to put the lesson 
into context. 
 

The lesson is not put in context and 
has little relevance to the students. 
 

Questioning 

techniques 
All students show deep 
understanding, asking and answering 
a range of probing questions in a 
variety of situations. Questioning is 
used to assess understanding. 

Most students are involved in 
asking/answering questions. 
Questioning is used to aid 
understanding and techniques are 
used to engage most students. 

Questioning and discussion are used 
to aid understanding, but involve a 
limited number of students. 
 

Questioning and discussion are not 
used to aid understanding. 
 

Peer and self 

assessment 
All students assess the success of 
their own and others' learning and set 
their own targets. 

All students assess the success of 
their own and others' learning. 
 

Students are encouraged to assess 
the quality of their own and others' 
work. 
 

Opportunities to engage students in 
self or peer assessment are missed. 
 

Feedback Feedback is personalised and 
suggests ways to improve. Praise is 
consistent, appropriate and specific 
in supporting students improve their 
learning. 

Verbal feedback is helpful and 
detailed suggesting ways to improve. 
Praise is a key feature in the lesson. 
 

Feedback Informs pupils of their 
progress and suggests ways to 
improve. Some praise is given to 
students. 
 

Feedback is not given or is unhelpful. 
Praise is not a feature of the lesson. 
 

Plenary Plenary activities throughout the 
lesson engage all students in 
effectively reviewing what and how 
they have learned. A connection is 
made to future learning. 
 

Plenary activities at points during the 
lesson effectively review learning for 
most students. 
 

A plenary activity adequately 
summarises the learning from the 
lesson. 
 

A plenary activity does not take place 
hence there is no formal dose to the 
lesson. 
 

Variety of 

experiences 
A wide range and variety of learning 
experience inspires all students. 

A range of learning experience 
engages most students. 

More than one learning experience is 
evident that engages some students. 

A 'one size fits all' approach provides 
little variation for students and does 
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not motivate or engage students. 

Pitch A clear awareness of prior 
attainment, performance targets and 
relevant assessment criteria has 
been used to pitch the lesson 
accurately for all students. 
 

An awareness of prior attainment, 
performance targets and relevant 
assessment criteria has been used to 
pitch the lesson appropriately for most 
students. 
 

An awareness of prior attainment, 
performance targets and relevant 
assessment criteria is evident. 
 

Awareness of prior attainment, 
performance targets and relevant 
assessment criteria is lacking. 
 

Use of time The management of time in the 
lesson is exemplary, the lesson is 
clearly structured and flows 
seamlessly from one phase to the 
next. 

Good use is made of time and the 
lesson has some structure. 
 

There is evidence of planning the use 
of time in the lesson resulting in little 
time being wasted. 
 

Inadequate use is made of the time 
available in the lesson and the lesson 
has no dear structure. 
 

Level of 

challenge 
All learners, at all levels, make 
exceptional progress, through the 
highly effective tailoring of activities 
to the learners' capabilities. The 
motivational effect of this is evident. 

Activities are closely tailored to the 
different capabilities of different 
groups of learners so that most 
students can learn well and make 
good progress. 

Activities are sufficiently challenging to 
ensure that the majority of students 
including those with additional needs 
make expected progress. 

Activities contain low levels of 
challenge.  The teacher does not have 
a clear understanding of learners’ 
needs. 

Teacher’s 

subject 

knowledge 

The confidence generated by the 
teacher's excellent subject 
knowledge pervades the classroom, 
inspiring and challenging all students. 

The teacher has strong subject 
knowledge which is used to challenge 
and enthuse most students. 
 

The teacher's Subject knowledge is 
secure. 

The teacher's knowledge of the 
curriculum and the course 
requirements are inadequate. 
 

Literacy 

across the 

curriculum 

Opportunities to reinforce and 
apply literacy skills appropriately in a 
range of contexts are planned and 
taught with clear differentiation in 
order to meet the needs of all 
learners. Marking for literacy is 
applied consistently and has 
significant impact on the quality and 
effectiveness of skills' development.  

Most opportunities for developing 
literacy skills are planned and 
delivered. Marking for literacy is a key 
feature and there is evidence of 
improvement in the quality and 
effectiveness of students' literacy 
skills.  

Students are reminded to use literacy 
skills correctly and appropriately and 
there are some opportunities to 
reinforce and apply them. Teachers 
are secure in modelling literacy skills.  
 

Literacy skills are not reinforced or 
developed or they are inappropriately 
or inconsistently differentiated. 
Marking for literacy is not evident.  
 

Resources Resources, including new 
technology, are used creatively to 
impact the quality of learning. 

Resources, including new technology, 
are used competently to enhance the 
quality of learning. 

Resources, including new technology, 
are used adequately to support 
learning. 

Resources, including new technology, 
are not used to support learning. 

Use of 

support staff 
Support provided through other 
adults is precisely targeted and 
makes a marked contribution to the 
quality of learning. 

Support of other adults is well focused 
to support and challenge, individuals 
and groups of students. 
 

There is a role implied for other adults 
who are deployed to support learning. 
 

Inadequate use is made of other 
adults in the classroom. 
 

Independent 

learning 
Teachers facilitate and empower 
students to work independently and 
collaboratively; learners explore, 
seek clarity and think critically and 
imaginatively. 
 

Planned opportunities for students to 
work increasingly independently exist 
in order to share and apply their 
knowledge. 
 

Students are encouraged to work 
independently at some stage in the 
lesson, sharing ideas to gain deeper 
understanding. 
 

Little independent learning takes place 
or learners are excessively passive 
and dependent on the teacher. 
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Attitude to 

learning 
All students show excellent attitudes 
id their learning and clearly enjoy 
what they do. Students are inspired 
and enthused. 

Students show good attitudes to their 
learning and enjoy what they do. 
Students are motivated and engaged. 

Students generally show positive 
attitudes to their learning. Students 
are generally engaged. 

Students' attitude to learning is poor. 
Teaching fails to promote students' 
learning, progress or enjoyment. 

Behaviour Behaviour management is exemplary 
as a result of students' levels of 
engagement. 
 

Behaviour is normally good and any 
inappropriate behaviour is managed 
effectively. 

Most inappropriate behaviour is 
managed adequately. 
 

Behaviour is often inappropriate and is 
not adequately managed. 
 

Health and 

Safety 
The health and safety of learners is not endangered. 

Teachers lead by example and where necessary wear personal protective equipment; follow and enforce safety rules, 
procedures, and practices; and demonstrate safe behaviour promoting a culture of safely. 

 

The health and safety of learners is 
endangered. 
 

Observer to reflect upon areas above and cross-reference below before formulating a final judgement 

Progress All students have made exceptional 
progress by the end of the lesson. 
Their learning is profound. Students 
demonstrate that they can use and 
apply the knowledge and skills they 
have gained in future learning with 
confidence. 
 
Students are consistently supported in 
improving their work. 
 
Understanding is checked throughout 
the lesson allowing for striking high-
impact intervention. 
 

Most students have made good 
progress by the end of the lesson and 
in some cases will have exceeded 
their expected capabilities. They have 
deep understanding of their work and 
will be able to build upon this in future 
learning. 
 
Students know how well they have 
done and can articulate how to sustain 
good progress. 
 
Teachers listen to and observe 
students in order to reshape tasks and 
explanations to improve learning. 

The majority of students have made 
the progress that is in line with their 
capabilities by the end of the lesson. 
Their outcomes are secure and will be 
helpful for future learning. 
 
Students are informed of their 
progress and how to improve. 
 
Teachers monitor students' work 
during lessons. 
 

Too few students are engaged by the 
lesson; achievement is superficial and 
or insecure given their starting points. 
 
Students are unclear about progress 
and/or how to improve. 
 
Activities take too little account of 
students' understanding and do not 
help students improve. 
 

 

Comments 

 

 

 

 

Areas for development 
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Woolton High School - Lesson Observation Sheet 

Teacher:     Date:                   Class:          Subject/Theme:                      

Observer:     Lesson:  No of Pupils:          Length of Observation:        mins. 

1-Outstanding   2-Good    3-Satisfactory   4-Unsatisfactory   

 

Comments: 

 

 

 

 

 

Areas for Development: 

 

 

 

 

 

 

 

Signed …………………………………………………  Date ………………………………………… 

 1 2 3 4 Comments 

Starter 
     

Learning Objectives      

Context      

Questioning Techniques      

Peer and Self Assessment      

Feedback and Praise      

Use of Plenary Activities      

Variety of Experiences 
     

Pitch: Prior Att/Targets/Assess      

Use of Time      

Level of Challenge      

Teacher’s Subject knowledge 
     

Literacy Across The Curriculum      

Resources      

Use of Support Staff      

Independent Learning      

Attitude to Learning      

Behaviour management      

Health And Safety    
Observer to reflect upon areas above and cross-reference below before formulating a final judgement 

Progress 
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Lesson Plan 
Year 

Group: 
 Term:  Date:  Time:  

 

Subject:  Topic:  

Context (i.e. where lesson fits into overall scheme/unit—previous learning) What we are learning for? 

Learning Objectives: 

Individualised Targets / Differentiation: 

Literacy Focus:  

Focus of Lesson Role of TA Resources Health & Safety 

    

Starter / Introduction:  
Time 

Allocated: 
 

 

Development (Main Part of Lesson):  
Time 

Allocated: 
 

 

Plenary (Have Objectives Been Met):  
Time 

Allocated: 
 

 

Assessment of Progress and where we are leading to? 
Time 

Allocated: 
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This policy was ratified by governors in June 2016  

This policy will be reviewed by governors in June 2017 


